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development in gifted
AS nChI‘OHOUS learners might make them

more vulnerable to social and
emotional adjustment issues which could lead to distress and
other negative consequences. Over-sensitivity, perfectionism,
underdeveloped social skills and unrealistic expectations from
adults could negatively affect their self-concept, learning and even

interactions with others. Hence, affective education is an essential

component of gifted education.

The 2nd issue of our teacher magazine ‘INSPIRE’ — “Meeting the
Social and Emotional Needs of the Gifted” focuses on affective
education for the gifted. We have interviewed the Immediate Past
President of the Asia-Pacific Federation of World Council for Gifted
and Talented Children (APF-WCGTC), Prof. Kuo Ching-chih, to
share with us her views on developing gifted learners’ affective
domain. In the Feature Article - “Talent is not Enough”, Dr. Maureen
Neihart, Head of the Psychological Studies Department, National
Institute of Education, Singapore, points out that educators should
note the 7 critical mental and emotional competencies that would
drive performance of gifted learners. In “Reflections”, Ms Yoshie
Lee from Sacred Heart Canossian College shares her experience in
implementing affective education for the gifted in school. She also
shares with us a school based programme, “Using Biographies in
Affective Education” and how the study of biographies impacted
the students and inspired them to reflect on the meaning of life. In
“Recommended Resources”, two resource booklets on using videos
to address the affective needs of the gifted are shared. In addition,

a new section, “Book Review” is included.

We hope that through raising the awareness of meeting the social
and emotional needs of the gifted, we can understand them better
and provide them with a supportive environment to develop their

potential and a positive outlook on life.

Editorial Team
Teacher Professional Development

The Hong Kong Academy for Gifted Education
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About the Interviewee, the HKAGE’s

Visiting Academic:

Prof. Kuo Ching-chih is currently a professor at the Department of
Special Education of National Taiwan Normal University (NTNU). Her research
interests are identification of gifted children, gifted education curriculum
development and assessment, and cognitive development of
children with special needs. She is also the President of Chinese
Association of Gifted Education (CAGE) and the Immediate Past
President of the Asia-Pacific Federation of World Council for

Gifted and Talented Children (APF-WCGTC)
development of gifted and talented educati
and internationally.
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Prof Kuo Ching-chih:

Affective Education
orthe

Why is Affective
Education (AE)

so important in
nurturing the gifted?

ifted learners have higher

intellectual ability and potential

than their peers. Hence, there

is a tendency for parents and

teachers to focus more on
their cognitive development through
acceleration, enrichment and advanced
learning and possibly pay less attention
to their psychological and emotional
needs.

Gifted learners’ uniqueness in their
cognitive and affective characteristics
often make them vulnerable to a number
of issues and situations that might
negatively affect their self-concept.
According to literature, the setbacks
faced by the gifted are typically due
to a spectrum of factors including
their asynchronous development, over-
sensitivity, perfectionism and unrealistic
expectations from adults.

Silverman (1993) pointed out that the

affective characteristics of the gifted
are as complex as their cognition. Most
educators in the past regarded cognition
and emotions as separate entities.
However, Silverman believed that the
two are in fact inter-related in impacting
intellectual development. Hence, social
and emotional adjustment significantly
influences the overall development in
cognition and potentials of the gifted,
which calls for an emphasis on affective
education.

What are the impacts
of AE?

AE, if narrowly defined, refers to
counselling to help students in their
social and emotional well-being.
Broadly speaking, AE aims at
developing students’ values and morals
and sense of altruism to serve others.
Whatever the definition of AE we
adopt, it should bear a vital mission in
promoting personal and social adaptive
strategies as well as helping one to
develop positive life goals.

Affective development involves having

an effective support system comprising
sound parenting attitude and nurturing
skills, appropriate teaching strategies,
and good student-teacher relationship
and interaction. Parents, teachers and
the students each play a unique and
significant role.

What are the recent
developments in AE?

In the recent decade, AE has received a
lot of attention from different academics.
Goleman’s idea of Emotional Quotient
(EQ) (1995) widely triggered off various
training programmes on emotion
management. Theories on Optimism
(Seligman, 1991; Peterson, 2000) and
Positive Psychology (Fredrickson
2001; Seligman, 2002) also gained
abundant support from academics in
psychology. The development in EQ
and Positive Psychology signals a need
to extend the goals of AE for the gifted,
including provisions for nurturing
optimism and positivity in thinking for
a more holistic affective development.
“Operation Houndstooth Intervention
Theory” ! from Renzulli, Koehler and
Fogarty, 2000, offers a comprehensive
framework with practical strategies to
achieve the goals. They pointed out
that schools could enrich provisions by
integrating community social services
into existing learning activities and
curricula to promote the spirit of service
to the community.



What are the
theoretical models for
developing social and
emotional learning of
gifted learners?

I believe that to facilitate healthy
affective development of gifted learners,
instead of just relying on the support
from families and the community, we
should also provide counselling support.
This support should be based on sound
psychological and educational models
such as Theory on Caring Thinking
(Lipman, 1994), Habits of Mind (Costa
& Kallick, 2000), and The Challenge
Model of Resilience? (Wolin and Wolin,
1992), which can effectively help the
gifted learners develop meta-cognition,
self awareness, optimism as well as
cultivate a caring and service-oriented
outlook of life.

What are the effective
practices of AE in
Asian countries?

It is a fact that counselling has not been
widely implemented though there is
now an increasing emphasis on affective
development of gifted learners. There
is also a lack of research into the
effectiveness of AE. Although Taiwan
tops the list of countries with the most
number of research institutes on gifted
education in universities, there is still a
lack of such research reports. Despite

this deficiency, what are the possible
approaches schools can adopt in the
area of counselling the gifted? These
may include incorporating an affective
component into the gifted education
curriculum; providing preventive
and remedial counselling; integrating
counselling into regular teaching;
compiling case files into case studies
and establishing a counselling network
for gifted learners.

What would you
suggest to schools
here in catering
for the social &
emotional needs of
gifted learners?

Gifted learners often excel in the
intellectual domain but some show
signs of over-excitabilities. Therefore,
both teachers and parents have to
carefully observe their distinctive
traits which may be manifested in
their behaviour. This would not only
help parents and teachers to develop
the gifted learners’ strength but also
to seek early intervention when
they notice that issues arising from
maladjustment could possibly lead to
more serious problems. This approach
should be effective for the socio-
emotional development and well-being
of the gifted.

[Notes: For the full text, please refer to

the original article in Chinese.]
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Footnotes:

' Operation Houndstooth Intervention Theory: It
fosters social awareness and utilises the talents
of the gifted to help others.

2 Resilience: The capacity of people to cope with
stress and suffering/hardship. In the Challenge
Model of Resilience, it identified seven areas of
strength in resiliency which comprises insight,
independence, relationships, initiative, creativity,
humour, and morality.

Affective Education is not just about providing counselling

support to the gifted. An effective support system
comprising sound parenting attitude and nurturing Skills,
appropriate teaching strategies, and good student-teacher
relationship and interaction are also critical.
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ifted children are often referred for counselling
because of concerns related to their academic
perfotmance. They may have lost their zeal for
working hard, become discouraged, or reached

a point where their efforts no longer seem to be

carrying them forward the way they used to. What
they and their parents or teachers don’t realise is that there is a
level of achievement at which talent and hard work is no longer
enough. What is needed are mental and emotional competencies
that drive performance. Wise, effective counsellors can do a
lot to engage and support the talent development of gifted
children when they pay attention to 7 critical competencies
needed to make the transitions from high ability to achievement

and from high achievement to elite performance:

( A
e Learning to cope with anxious feelings

¢ A willingness to take reasonable risks

e SMART Goal setting

¢ Mental rehearsal

¢ A positive explanatory style

¢ Mood management

¢ An ability to resolve the need to belong with
the need to achieve

The above competencies could help to keep one’s focus sharp,
order attention, and sustain engagement in hard work. In this
article, we shall briefly examine each one of these skills and

their role in maintaining high performance.

8

lalent

Learning to cope with anxious feelings

We all know that fear often gets in the way of higher
achievement. As competition intensifies and stakes rise, so
does stress. Children who lack clear strategies for managing the
anxious feelings that come with higher levels of achievement
may eventually find that the pleasures they once enjoyed in
high achievement are no longer there. Heightened anxieties
have eroded their joy.

Stress gets such a bad rap that it is easy to forget it is not
the enemy. Children need some stress. Stress facilitates
achievement because it sharpens our focus and keeps us
working hard. However, the relationship between performance
and anxiety is not the same for everyone. Some children have
a high tolerance for stress while others are debilitated by
even low levels. Fear causes some children to pull back from
achievement while for others it interferes with concentration

or motor control.

One of the most helpful things counsellors can do for gifted
children is to help them understand the nature of anxiety.
Children need to know that anxiety grows when they avoid the
things that scare them. It’s also helpful to realise that anxiety
is a lot like cold water. If they can expose themselves to a
little of it and stay with it, their bodies become comfortable
with it pretty quickly.

The goal, then, is not to eliminate anxiety for children, but
to help them learn how to make it work more effectively for
them. To become good managers of anxiety, children need to
learn and practice just three skills. Even the youngest children
can master the basic competencies necessary to keep anxiety
from compromising their achievement if they practice. They



Dr. Maureen Neihart, Psy.D.
National Institute of Education,
Nanyang Technological University, Singapore

simply need to learn to:

 breathe
¢ relax their bodies

+ keep moving towards the things they fear

A willingness to take reasonable risks

Sometimes failure to realise potential is associated with an
inability to take reasonable risks. This can be especially
true in Chinese contexts, where saving face is emphasised
and making mistakes is often associated with the damaging
feelings of shame. It’s understandable that young children
may quickly learn to avoid risk in order to minimise these
uncomfortable feelings. Sadly, this strategy becomes self-
defeating because the farther one moves along the trajectory
of achievement, the more important it becomes to work at the
edge of one’s competence. No one goes from good to great

without taking reasonable risks.

Enougi
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Understanding the relationship between risk taking and
achievement, and evaluating one’s willingness to work at
the edge of competence are the starting points for increasing
reasonable risk taking. Turning risk taking into a game and
helping children to set small, specific goals for risk taking
will keep them developing their talent. In addition, counsellors
can help parents understand the importance of working at the
edge of competence and how to value and even celebrate the

mistakes associated with working there.

SMART Goal setting

There is a strong relationship between setting goals and
achievement. Goals are essential because they focus attention,
influence persistence, and energise people. Difficult goals tend
to increase persistence when children perceive that they have
some control over the amount of time they have available to
work. The most effective goals are challenging but attainable.

Children are good at dreaming but clueless about setting
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goals and adults are often not much better. Dreams are not
goals. Goals are the daily action plan that helps us realise our
dreams. Counsellors can help gifted children and their parents
bring out their best by learning how to convert their dreams
into SMART goals. These goals are Specific, Measurable,
Attainable, Realistic, and Timely.

Mental rehearsal

Sports psychologist Terry Orlick said that when your
performance falls apart, it usually falls apart in your head first.
Mental rehearsal means to practice in your head. We know

About the author, the HKAGE’s Visiting Academic:

Associate Professor Maureen Frances Neihart, Psy.D. is licensed in the U.S. as a clinical child
psychologist. Early in her career she worked as a secondary science teacher, an elementary and
middle school counsellor and a coordinator of gifted programmes. She is co-editor of the text,
“The Social and Emotional Development of Gifted Children: What do we Know?” and a former

member of the board of directors of the National Association for Gifted Children, U.S.A.

Dr. Neihart serves on the editorial boards of Gifted Child Quarterly, Roeper Review, Gifted
Education Communicator, and Journal of Secondary Gifted Education. She is a member of

Divisions 53 and 37 of the American Psychological Association. She has given nearly three

hundred lectures and workshops worldwide.
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from decades of research that a) mental rehearsal is better than
no practice at all, b) mental rehearsal in combination with
physical practice is more effective than either in isolation, and
¢) mental rehearsal enhances cognitive tasks more than motor
tasks. Mental rehearsal is especially effective at improving
confidence and enhancing self-control. Counsellors who can
develop children’s ability to see a desired performance in their
head will help them improve their achievement.

A positive explanatory style

Some gifted children persevere in the face of adversity while
others give up easily. The difference
lies in their explanatory style, or how
they interpret their success and failure
experiences. Children who blame
themselves for their setbacks, who
catastrophise their disappointments
and who determine that the causes of
their mistakes are enduring will achieve
much less than those who attribute
their setbacks to external factors, who
limit the effects of disappointments and
who see the causes of their mistakes as
temporary. It’s possible to learn to be
more optimistic, to bounce back better
from failure experiences. Counsellors
can assess the explanatory styles of
gifted children and their families (see

at the National Institute of Education, Nanyang Technological University,

Seligman, 1995 for assessment tools)
and teach children how to interpret both
their success and failure experiences

positively.

Mood management

Every child has limits but these limits
can be extended. Mood management
is knowing the conditions that keep
us mentally alert and energised and
exploiting them to extend our limits.
The aim is to be able to mobilise energy
on demand. Mood directly impacts
our attention and our ability to control



our minds. It shapes our thoughts and our focus. Many elite
performers are deliberate in their efforts to manage their mood
or emotional arousal. They often adhere to a strict regimen of
diet, exercise, rest and self-talk to keep themselves in their
zones of optimal functioning. Personal energy works as an
exchange. Counsellors can help gifted children and their
parents learn how to control this energy exchange by teaching
them what foods take energy (e.g. sugar) and which ones add
energy (e.g. protein) as well as how to monitor and maximise

caffeine, rest, and daily rhythms for optimal achievement.

As they get older, some talented children feel torn between
their desire to do well and their desire to belong. When their
achievement needs and desires are not valued by their family,
peer group, or culture, gifted children will feel conflicted about
their achievement. In some cases, this tension can become so
strong that they may want to quit. They need targeted support
to resolve the need to belong with the need to achieve. If
not resolved, these conflicts undermine their achievement
and can contribute to an enduring loss of motivation and
potential. Fortunately, there are things that counsellors can
do to minimise the eroding effects of these conflicts. Ongoing
discussions about identity and achievement and about the
psychological costs of success appear to help talented students
grow more confident in their ability to manage these conflicts.
And normalising these conflicts helps these youth keep their
experiences in perspective. What’s clear is that children need
to be able to see, name, and talk about these issues in order
to persevere.

The mental and emotional skills associated with high
performance are not innate, but can be cultivated and shaped.
Gifted children and their parents must understand that realising
one’s dreams takes more than talent and hard work, and that
developing the psychological edge needed to negotiate the
sometimes gruelling terrain of talent development requires
more than academic skills. Counsellors play an important role
in keeping effort and motivation high when they equip gifted
children with the psychological tools they can draw on when
the going gets tough.
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ive Education”

Sacred Heart Canossian College

TeaCher YO Shie Lee from Sacred

Heart Canossian College shared her experience using the study
of biographies in affective education. The mission of her
school is to nurture their students into talented young women
of integrity through religious education. They place great
emphasis on affective education in their school based gifted
programme. In order to achieve their goal, Ms Lee and her
colleagues have infused elements of character education and

leadership development into various pull-out programmes.

In this article, Ms Lee shared a programme, “Using Biographies
in Affective Education” for secondary three students which
was a collaborative project with the Gifted Education Section
of the Education Bureau. Through the study of the biographies
of some famous people including Albert Einstein, Lance
Armstrong and Florence Nightingale, the students were able
to learn from the experiences of these famous people and
appreciate their qualities. Discussing the stories provided the
platform for students to explore in depth concepts such as
sense of purpose, perseverance and friendship. The activities
within the programme also helped the students to develop
self awareness through reflection. In addition, Ms Lee also
shared how the story of a local leader was used to inspire the
students. They could learn from Ms Rita Fan’s optimism in
adversities. Ms Lee concluded by saying that though short,
the 8-session programme including the study of biographies
impacted the students and inspired them to reflect on the

meaning of life.

Yoshie Lee

Sacred Heart Canossian College

Reflections B =

\

a bibliotherapy approach. The use of bibliotherapy/biblio-

counselling is an important strategy to help gifted learners to
cope with social and emotional issues in life and develop their mental
and emotional health. Gifted learners can be highly sensitive and feel
deeply or are greatly affected by events happening around them and
life’s difficulties. This strategy could also be an effective way to challenge
the minds of gifted readers and develop reasoning. Through the use
of thought-provoking questions about the characters, gifted learners
could use their advanced cognitive abilities to help them understand how
other people think when faced with similar situations and then apply their
problem solving skills accordingly. Similar to videotherapy, it provides a
safe environment for gifted learners to release their suppressed emotions
and to use empathy to relate to the characters and then gain insights to
manage similar situations they face.

0 Using biographies in affective education could be considered

Educators or frontline practitioners are recommended to pay special
attention to the choices of books to be used. Books with characters and
storylines developmentally appropriate for the gifted students could be
considered. Bibliotherapy, like videotherapy, may be used developmentally
or clinically with individuals, groups, and entire classes.

References:

Frasier, M.M., & McCannon, C. (1981). Using bibliotherapy with gifted
children. Gifted Child Quarterly, 25(2), 81-85.

Halsted, J. W. (1990). Guiding the gifted reader. Retrieved December 8,
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Using video in
addressing the
affective needs of

Gifted
Students

WatChIIlg video is more than entertainment. It

can be used in affective education for gifted students.

Using video to address the affective needs of the gifted, i.e.
watching a video with gifted students and having them discuss
the issues and characters, could have many benefits. One of
which is that it could in a short span of time engage the gifted
to the issues to be analysed. A teacher could use the characters
or storyline to guide the students to explore sensitive issues and
emotions. Looking at issues as an outsider provides sensitive
gifted students greater sense
of security. This is because
they could freely and more
objectively examine the issues
faced by the characters (which
they perhaps could be facing
as well) as an outsider without
feeling vulnerable.

In choosing movies or short
films for videotherapy, educators
ought to note a couple of points.
Firstly, the character within the
clip ought to have some similar

affective characteristics with

the target gifted students. In

Recommended Resource Al 4R ¥ 9

addition, the clip should have relevant meaningful contents

that allow for in-depth discussion and exploration.

The misfit, Ant Flik, in A Bug’s Life is a creative inventor.
Lacking social skills and getting into lots of trouble, he was
subsequently admonished by his colony. This movie shows
how Flik strives to rebuild his confidence and assimilate
into the community. Ratatouille tells the story of Remy who
aspires to be a chef but struggles as he faces disapproval
from his father and discrimination from others. How does this
gifted person with a keen sense of smell and taste overcome
the obstacles to realise his dreams? In The Emperor’s Club,
student Sedgwick is smart but wanting in values. The moral
of the story is that in the pursuit of success, one should not
put aside integrity. Gifted students need to learn how to set
reasonable targets and expectations and it is our responsibility

to guide them during the learning process.

There is a long list of suitable movies and films. These offer
a “mirror” that reflects upon the tribulations, dilemma and
conflicts that students face through the characters in the
plot. It also helps students to identify the personality and
emotions which the students had not previously recognised.
Hence, deepening their self awareness and understanding.
They could also be inspired by the characters’ triumph over
their plight and learn how to use different approaches to deal

with their problems.

I had used videotherapy/video-counselling approach with
some primary and secondary school students before. Response
and feedback from both students and teachers were positive.
I strongly recommend that teachers use movies as teaching
materials to explore affective issues with gifted students.

Movies can be both entertaining and educational as well.

Two teaching resource booklets on video-counselling were
published in October 2008 by the Education Bureau (EDB).
They are “Using Video to address Affective Needs of Gifted
Students” for primary students (f§EEEEE) and for
secondary students (4 Teen 5 ). In addition to introducing
the idea of videotherapy and providing detailed suggestions
on its implementation, the two booklets also include reference
materials for educators including the teaching exemplars from
the pilot schools and their teaching resources. The electronic
version of the booklets is available on the EDB website:

http://resources.edb.gov.hk/gifted/ge resource bank/

LUK Chi-keung

Kwung Tong Kung Lok Government Secondary School
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Dr. Sylvia Rimm:

Bright Kids Get
Poor Grades

and What You Gan
Do Ahout It

I]F SVWlﬂ lem, an internationally renowned expert on the causes and
remedies for underachievement, has produced an informative and highly
applicable manual for parents and teachers coping with underachieving
children. For those who are unfamiliar with the many potential causes of
underachievement, Dr. Rimm provides a detailed explanation of dozens
of different risk factors, such as the dynamics of inter-parental rivalry.
These descriptions and explanations are enlivened by plenty of interesting

examples.

In the second half of the book, Dr. Rimm further elaborates her definition of
underachievement and introduces three types of underachievers. What follows is
a six-step programme that uses the ‘Trifocal Model’ to meet the needs of these
different types of underachievers, which involves assessment, communication,
changing expectations, role model identification, correction of deficiencies,
and modifications at home and school. The guidelines of implementing these
steps are described in meticulous detail, and teachers and parents are provided
with detailed suggestions and examples of everything from parent-teacher
meeting agendas, to how to improve morning routines before school, how
to reduce ‘pencil-anxiety’ in children, and the term she uses for the anxiety
associated with the underdevelopment of physical writing skills. Both parents
and teachers will find Dr. Rimm’s book an excellent piece of resource for
understanding underachievement, minimising the chances of its development,

and effectively countering it once it has become prevalent.
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Teacher Professional Development
The mission of the Teacher Professional Development Division of the HKAGE (J une- N ovem ber 2009)

is to empower, encourage and inspire educators to nurture gifted learners. We
provide both structured and thematic courses for different groups of educators
so as to equip them with the knowledge and skills to meet the diverse needs of
gifted learners.

Thematic Courses EEFT:RTE

The thematic courses aim to equip frontline school practitioners with the knowledge and skills in the implementation
of gifted education programmes in schools. Mass lectures, workshops and seminars are organised based on topics in 3
strands: Curriculum and Instruction (C&I), Affective Education (AE) and General topics related to Gifted Education. Both
local and overseas experts in gifted education are invited to share their expertise in the field. From June to November
2009, a total of 8 sessions comprising 1 mass lecture, 2 seminars and 5 workshops were conducted.

S SUE TR AR B A (2 K AT AR EUR W LA B A A G R R R SR TR B R SR RE - &
VTR R N A BRGEE 2 E (AR - SRR - R E N ERAFEE  DIRRGHE - TR &
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Thematic Workshop: “Performance Based Assessment”,

Speaker: Prof. Kuo Ching-chih
Professor, Department of Special Education of Taiwan Normal University

SRETIF - "EBfFTE.
HE AR
ESMHASHREE R

Thematic Seminar:
“Understanding Gifted Students with Learning
Disabilities and Strategies to Help Them”,

Speaker: Mrs. Eva Sum
Teaching Consultant, The University of Hong Kong

HEE
e R B E B R IR RS
B EEARORERYSMANTABL L
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Thematic Workshop: “Counselling Support for
Gifted Learners”,

Speaker: Dr. Maureen Niehart
Clinical Child Psychologist and the Head of Psychological
Studies Department at The National Institute of Education,
Nanyang Technological University, Singapore

EETE - "EBENBEEHE,

&% : Dr. Maureen Niehart
BEREENEBRE
HNERFE T RERUHBERVEERRAT(T

Mass Lecture:
“Catering for Learner Diversity: Strategies and Practices in
Adapting the Curriculum for High-Ability Students”

Thematic Workshop (1):
“Layering Differentiated Curriculum for High-Ability Students”

Thematic Workshop (2):
“Unit Design Using Differentiation”

Speaker: Dr. Sandra Kaplan
Clinical Associate Professor, The University of Southern California

NRELGEBEE :

'REEEER | BRENEE

EETHER (—):

AR S EE NIRRT

HETEH (Z) :

AR RERETTERET

#% : Dr. Sandra Kaplan
ZEE MM K EBRIHIR
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Structured Courses Z51E:R72

Structured courses are designed and organised at 4 levels: introductory, foundation, intermediate and advanced level
with an aim to encourage educators’ continuous professional development in the field of gifted education. The course
duration ranges from 3 to 36 hours. In order to encourage teachers to put the knowledge acquired into practice, participants
of foundation and intermediate courses are required to design and pilot gifted programmes in schools and share their
practicum in the form of presentations and project reports.

FEENZE R TAEE B A R B R R RS > BEpe iR U8 AR BE R RO AR RRAR > AR ~ Rt -
RS > URRERE > DIUIGHE R AR LR T - R FFE b 3 2 36 NS o BLpl KR s 1y
SRR R > DASUBER BN T ER Y R0 e P B B R R BREC A ER B > SRR o

Introductory Course: “Introduction to Gifted Education” (organised regularly)
APIERIE | TEBHE[/T. (THER)
In the introductory course, basic concepts and rationale of gifted education will be introduced. A wide range of target groups will be

served, such as kindergarten, primary and secondary teachers, school social workers and guidance teachers. In 2009, 3 introductory
courses were conducted for various target groups.

AFRERREE TRERHANERSRER S TRAALEE  BENHEERDNEHE BERETIREE
BB R/ 2E - X 2009 FHFR - ABREDHH EBTESEHRER T ZBSNAFIRE °

Foundation Course: “Nurturing Gifted Learners”
HieRi2 - "IEEERE,

In the foundation course, the key elements of gifted education including conceptions, characteristics of the gifted, instructional strategies
and programming will be covered. In 2009, this course with 3 events was commissioned to The University of Hong Kong.

ERRERREEZRERHATERR BREGEMMIS ERLRE HEXKRBERENRE - 1 2009 £F
RERZATBABER = @ZRNERRE -

Intermediate Courses: “Nurturing Gifted Learners’ Creativity, Critical Thinking and Leadership
Skills”,
“Affective Education for Gifted Learners”,

EFETRTE | IRRERENGETEE - AIRELHIBAE,
rERENBEHE.

In 2009, the HKAGE commissioned The Hong Kong Baptist University to organise the 2
intermediate courses mentioned above with an aim to equip teachers with the knowledge
and skills in meeting the special needs of gifted learners.

20095 © AEREFEERGAS RN D MIEERRE - BRERAZ
BHEBRENSERTENRBN T -




Annual Hong Kong Gifted Education
Conference 2009 — “Nurturing Gifts:

the Roles of Parents and

Schools”
16th May 2009

The HKAGE worked collaboratively with the Education
Bureau in organising this annual conference with the aim
of providing a platform for mutual sharing and learning
on gifted education among practitioners, academics,
teachers, parents and relevant stakeholders. In addition to
the keynote address, plenary sessions were held to allow
voices from schools and parents to be heard to share
different viewpoints and perspectives. 13 concurrent
sessions were also held by practitioners on the themes
of good classroom practices, home-school cooperation
and parenting. The objectives of the event were met with
positive feedback from the participants.

20095 8516 H
b = 3 == 3

2009 ZEEEBHBRATFEE
F o 79 T dir 2

KRB IEBEEH,
EEEENEEE RS AR BT AN RS
&% BWBEBEAE B X5 BE
RHE THEERE— EEEX AR ENTEL o
BTEEERN  RRED SRS BEEA
SERE - PHERERENERS ZHAT
BHBEAEE | SABEAREE TEET
.5 13 EERRN S ETRNEE: BE
SEB RRAERENEE - BEEYHE
SEAN® - LR EB M EEE
EEEESS BT B o
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The Guest of Honour, Mr. Michael Suen GBS,
JP, Secretary for Education, was delivering
his welcome address to the audience.

HE RRREBPHZLLE GBS, JP
el [ )35 5 B B EGDE o

KO

] A ﬂp

The keynote speaker, Prof. Edmond Ko,
shared his insights working with the gifted
and talented in the keynote address “Is Being
Gifted a Real Gift?”
RERFRETEEERHERE - N
TER] RENBEDN 7 | B
FTE DEMEIEEEEBENIEE
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Teacllel' Professional Development Programme

(December 2009 — June 2010)

EATESE ]

Programme Title
IR

Thematic Courses EZEff

Thematic Seminar:
“Infusing Higher Order Thinking in Learning and Teaching”
EEEE [ SRR ENZEZY

Thematic Seminar:

“Social and Emotional Learning for Gifted Learners”

Y

EERE  [ERLENRREREREE

Thematic Seminar:
“Leadership Development”
HEERE  [EEARENEE ]

Annual Gifted Education Conference
(to be co-organised with the Education Bureau)
ERHEREEE CEHBEREH)

Structured Course Z51E:R7%

Introductory Course:

“Introduction to Gifted Education”(Kindergarten Session)

AFIRE  [EEHBE/N] (

Introductory Course:

“Introduction to Gifted Education”(Primary School Session)

PIEEIZIX)

AFIREE  [EEHEBN] (PBEFR)

Introductory Course:

“Introduction to Gifted Education”(Secondary School Session)

AFIRE  [EEHE/HN] (

Foundation Course:
“Nurturing the Gifted Learners”
HitiRig  [BHEEELE

Intermediate Course:

“Nurturing Gifted Learners on Leadership, Creativity and Critical Thinking”
ERERE  [BEEEENBETEE - AISEMH B

REZX)

Primary or Secondary
School Teachers
FR o/ /NERZAER

Primary and Secondary
School Teachers
R/ NERZED

Primary and Secondary
School Teachers
FR/NEZED

Educators
HBEIEE

Kindergarten Teachers
hHEEZLED

Primary School Teachers

N

Secondary School Teachers

T2 ZLEm

Primary and Secondary
School Teachers
FR/NEZY R

Primary School Teachers
NEBZRED

'E (2009412 8ZF 201046 8)

Target Group Date & Duration*
HR E2 i B A RSB IR f *

December 2009 &

February 2010

3 hours

2009 £ 12 A% 2010 2 A
3 /M

March 2010
3.5 hours
2010 £ 3 A
3.5 /MBS

June 2010
3.5 hours
2010 £ 6 A
3.5 /NEF

May 2010

(date & time to be announced)
2010 5 A
HEAR B EFE

January 2010
3.5 hours
2010 £ 1 A
3.5 /NEF

February 2010
3.5 hours
20102 A
3.5 /NEF

April/May 2010
3.5 hours
20104 B/5 R
3.5 /NEF

June-August 2010

36 hours with practicum
20106 BZ8 A

36 NEREER

June/July-August 2010

34 hours with practicum
201056 A/7BZ8A
M PNEEREER

* The above information provided is subject to confirmation. Please visit the “Teacher Zone” of our website: www.hkage.org.hk for details.

* bR EOR A B BT L A M 2 WS ABRBER s AR [ 2R M | AR RENS o A3k ¢ www.hkage.org.hk
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The Inaugural Hotung Lecture: “Realising Potential -
The Talent Development Paradigm”
F—ENRERHEES  EREE — BRZ7TENER

Date HH : 19 January 2010 2010 4£ 1 A 19 H
Time FFfE] : 3:00 — 5:00p.m. T3 — 5
Speaker FfF & : Professor Francoys Gagné 2 i%2(1%
Medium of Instruction %1% %5 5 : English JE

Target 353135 % : Education Leaders B S eE M
Content SRZAE :

Professor Gagné, Ph.D. in Educational Psychology, the University of Montreal, will
share his concept of giftedness and his insights into talent development. He will also
share his famous Differentiated Model of Giftedness and Talent (DMGT), the catalysts
and factors in developing talents and the role of schools and the education system.
BEABEINEREREFW AR E OHEL o theBARM N2 E R EH
Or ARG B IE R R A BRI A - BRI G A E A
[REHA R 7 B A =X | > 3 B RS8R A AR A PR R B AN H il
M o

Thematic Course: “Developing Talents in Schools”

HERE  "BRATHIEERER,

Date HHj : 21 January 2010 2010 4£ 1 A 21 H

Time 5[] : 9:30a.m. — 5:00p.m. E4 9 W30 — R4S R
Speaker L5 & Professor Frangoys Gagné 25 #%Z{{%

Medium of Instruction ##%#5 5 : English HiE

Target 55l ¥ 52 Primary & Secondary Hh/NER i

School Teachers

Content ZREZAA :

This course will focus on the effective strategies and approaches schools could adopt in nurturing
and developing talents in the school context.

R B R TR0 M AT » R PR S b A A AL b B 5 A B IS A o
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Slllllelll Programmes and Services

(December 2009 — June 2010)
EA A ARFSE (2009412 8%20104E6 5)

For details on events and support services for students and parents, please visit “Student Zone” and “Parent Zone” of our

website: www.hkage.org.hk.

PR B A THER E MR R AR / 68 / SCRRES 2 wEfs - WSS ABLBE At ey TR ] & [REREM] -

Humanities Chinese Script Writing Course
AXEFR P B EERE

Film Art And Culture (University-based credit-bearing course)
BEREMENEL (KRBEHRE)

English Creative Writing (University-based credit-bearing course)
Yy RYRIBEE (REEHHR)

Mathematics Mathematics in 18 Lessons
2 HE+N\EL

Mathematics Impossible (University-based credit-bearing course)

HERBYR (KRBEE25RE)

Statistics in Modern World (University-based credit-bearing course)
WG R T (ABBHRR)

Mathematics Achievement Contest

HEREMRBELE

Maths Ignition Open to all secondary

SERENIRZ school students. All student
applicants must be nominated by their

HK Winter Mathematics Olympiad schools. BN EEPELESINLUTEES

EBLEYEY (BEXARBERIERRR)

Introduction to Olympiad Mathematics

Leadership Leaders for the New Generation
BT EE — R A

Government Study and Leadership Training
EREREAEMmEZI

Workshop on Debating Skills
Yy iR Io THELh

Sciences International Physics Olympiad Training
®E 4 YR AR s 3E IR AR

Multi-disciplinary Harmonies In Nature: A Dialogue Between Mathematics and Physics
BERERE y BRI - YZBEYENERES

Thematic Talks Academic Talks in each domain are held regularly

FEHEE y & OIS BT EE
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Pal'ﬂlll Support (January - June 2010)

R TIEIRTE (20101 B=68)

Programme Title 3R72 / ;EE1RTE Date 223 H A

ABCs of Giftedness - A 1.5-hour school-based seminar to be conducted upon request. Schools are to write in to
BEEARSE the HKAGE at ps@hkage.org.hk

URAF IR —1E 1.5 NEFREE » BRGEBBEE ps@hkage.org.hk IERXHE
Nurturing the Gifted - Priority will be given to application by three or more schools coorganising this seminar
TR EEES from the same school sponsoring body/district.

LE—HEEE / HEN =AU LEREZRRERE  BEELZE

Value Education for Gifted Children All parents 16 January 2010
EhRmE—RABHEPZEFERZN FAHEEHAFEBHRER 20101 A 16 A
BEEHAE

Parent Conference All parents 15 May 2010
XREBHAGE FAHEEHAEEEBHRE 20105 A 15 H

Parent Workshops SREL{EH

Stress Management Parents of gifted children. Priority will be given to parents  January 2010 (Two sessions)
BIENHE — B OB who participated in stage 1 of the Project Twice-exceptional 2010 &1 B (HW&ES)

BERENZTR EH2 [SREERKEE R
F-RBEMENIREEELZRE

Using Higher Order Thinking Skills (Re-run)  Parents of gifted children February 2010 (Two sessions)
SEBHERY (B ERERENRERE 2010 £ 2 A (HFiEd)
Understanding Your Gifted Child (Re-run) Parents of gifted children, new to gifted education March 2010 (Two sessions)
MEBEERAY (EH) HEBHABINLTARNERZERR 2010 £ 3 A (H &)
Advanced Level - Using Higher Order Parents of gifted children, who have completed workshop June 2010 (One session)
Thinking Skills series ‘Using Higher Order Thinking Skills’ 2010 &£ 6 B (H—&)
SMEBERY — ER ERRENRRE  BRBLTHSEEBLERINKE

Project Twice-exceptional S ESE SRS E5FE1E]

A series of workshops and parent-child parallel groups will be launched based on the information collected in the first stage. More
information will be available soon.

Target audience: Families with twice-exceptional children. Priority will be given to those who have participated in the focus group interviews
of the project.

BIPERIEE - RV REBRIT -RIINIRRIEHRR &/ NE - FEEREELMM -

%  BERKREERNTE B3 NF—RBRNMMEANIESEELZE

Consultation Centre 5385
Hotline ZA4RE 5% 3698 3947
Email E%B : consultation@hkage.org.hk
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Local & International

Teacher Professional Development AcTivities

NN SR

Event & &) Date HEA Location #s 2k | Website #8141k

International Programmes ;849312

11th Asia Pacific Conference on Giftedness 29 July - 1 August, 2010 Australia www.gifted2010.com.au
20105 7H29H-8 1A BN

ASCD Summer Conference on Differentiated 22-24 June, 2010 USA www.ascd.org

Instruction, Understanding by Design, and 2010 £ 6 A 22-24 H EH

What Works in Schools

33rd Annual Confratute 11-16 July, 2010 USA www.gifted.uconn.edu/confratute
2010 7 A 11-16 B EH

Local Programmes Zs3th:R32

Catering the Affective Needs of Gifted Students Early February 2010 (Please refer to the Hong Kong www.edb.gov.hk/cd/ge
in Regular Classroom (New) Training Calendar System or the website of the  Z i
E—RRAE LREESEBEBEHEEFTE  EDBfor detall)
(¥%) 2010 F 2 A LA (FHEBEBEHE RS
TEELXHE REE)
Introducing Curriculum Leadership and Mid June 2010 (Please refer to the Training Hong Kong www.edb.gov.hk/cd/ge
Management in Gifted Education for Secondary Calendar System or the website of the EDB for ~ Zj#
Schools (New) details)

TEEBHARERERERIIR (Fi) 2010 F 6 At A (FBEFEEHE RE
TEELHE RER)




~\I

10N

“Gifted Education in Practice” (GEiP) Blog

The “Gifted Education in Practice” (GEiP) Blog was launched in June 2009. This
blog discussion offers teachers and frontline practitioners a platform to extend their
learning and interact with others in the GE community. It facilitates the community
to share their knowledge and experiences in nurturing the gifted and to build up
knowledge. Discussion topics and articles on gifted education will be posted up
regularly. You are most welcome to visit the blog (http://hkage.org.hk/blog_te/) and
join the discussion.

TEWRE. HEMARRS

TERH TR —FTIIEANACHED W45 [HEHRE ] NEmET
A2 fR R AR 2 R 22 R  EL B - > FRZLAT S AT AR IR T = 1 i e
045 o RHFR TRAEE AT 6 A > EMHBrE s R S EE)
AL > KA SRR - M E R G R A B AR - 2L
FIF T A A R > SRS E A B AR [0 e o B0 R BE IRy i A
iy S RIS o

TPD e-Newsletter

Would you like to receive the latest news on the HKAGE’s teacher professional
development activities and initiatives? If so, you are most welcome to subscribe to
our TPD e-Newsletter at the “Teacher Zone” of our website: http://hkage.org.hk/en/
teacher_zone.html

EME FE:

PR B E RO B2 T 2 2 8 T s S #HL R A
A B a vyt [ ZFRE ] (http://hkage.org.hk/bS/teacher_zone.html) BFCHET B [ 2L
fifi 78 AR | o AR BRAM SR 0T S SRR R o

INSPIRE Survey

Published by the HKAGE Teacher Professional Development Division, INSPIRE
is a biannual magazine which contains a wide range of contents such as thematic
articles on gifted education and sharings from experts and frontline educators. The
Inaugural Issue was published in June 2009 and the electronic version is available on
our website: http://hkage.org.hk/en/tz_publications.html

Please let us know what you think about INSPIRE at:
http://hkage.org.hk/en/teacher/Survey/surveyMagazine.php so that we can better
cater for your needs in the future.

(EEBEF)Y ERHAE

(EEEM) » ATLREEEEZE b2 E S R AT » NAR
FEEEHEEE T - HENE - ARE O8RS o AT A 2 e S
?ﬁ*ﬁl%’éﬁ%’z’%%lb’ﬁﬁuﬁﬁ@ DU ARG RG> A S B FE AR
— R T-E o BIFIFEC R ZEFIVEASH B > 3 FHER AR [ 20
Ml AE > BN AR T8I : http://hkage.org.hk/b5/tz_publications.html

T £ A B A% o A (EEEH) B RFAEME (http:/hkage.org.hk/en/
teacher/Survey/surveyMagazine.php) REEEAFINE EE R > BERMAEE
A (MEECERN) R RET TR |
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Express Your Ideas!
AR b |

If you have comments and suggestions to improve “INSPIRE”, please contact us!

BRANEHSHRIREEMSRRERE - BUlBER M !

Contact Information E48 5%

Website Z2fz 48 E : www.hkage.org.hk
Email £ : tpd@hkage.org.hk

© Copyright 2009 The Hong Kong Academy for Gifted Education. All rights reserved.

BREBHEEM 2009 IREFTE - RERFA - FEESH -

The electronic version of INSPIRE is available on our website.
BIREREES (EBEF) AL AIB2ZERTEH -



